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Experiments 1 & 2: Regulatory Fit Benefits Frontal-Mediated

To reinterpret stereotype threat effects using the regulatory fit Learning
framework and to demonstrate benefits of fit in frontal-mediated
classification learning but not in striatum-mediated learning

Experiment 3: Regulatory Fit Hurts

Striatum-Mediated Learning

Frontal-mediated classification task Striatum-mediated classification task
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